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Abstract: The Covid-19 pandemic has had an impact on all sectors. In the education sector, the impact is that learning does not take place directly because teachers and students do not meet face-to-face in class. The research aims to identify and describe a special curriculum based on teacher working groups in elementary schools in West Sumba. Type of qualitative research. Data collection methods are observation, interviews, and documentation. Data analysis uses descriptive data, namely: reducing data, analyzing data, and drawing conclusions. The research results show that the implementation of a special curriculum based on teacher working groups in six elementary schools in West Sumba refers to simplified basic and core competencies. Teachers create learning tools guided by a special curriculum, learning is carried out online and offline, and create gathering points. The training system is based on class level, where each class teacher from each school gathers to carry out activities based on the class level they teach. Supporting factors are adequate facilities and infrastructure while inhibiting factors are that not all teachers have electronic devices, unstable internet networks, and limited access to technology.
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INTRODUCTION
The COVID-19 pandemic that has hit the world has had an impact on all sectors and aspects of human life. In the education sector, the impact is that learning does not take place directly because teachers and students do not meet face-to-face in class (Wijoyo, et. al., 2021). So that learning can be carried out, the government has launched online learning mode, the hope of which is that students will continue to have their right to learn. However, in reality, online learning does not run smoothly or even at all, especially in rural areas, due to several factors, including no electricity network, no internet network, and more teachers and students do not have computers or gadgets, There are still some teachers who are not technologically literate (Parji et al., 2021)
During this pandemic, the West Sumba Regency government implemented a curriculum in special conditions based on class-level teacher working groups in 6 elementary schools which has been running for one and a half semesters, namely: starting from the second semester of the 2020/2021 academic year to the 2022/2023 academic year. Based on the Regulation of the Minister of Education and Culture of the Republic of Indonesia number 619/P/2020 concerning guidelines for implementing curriculum in educational units in special conditions.  And pay attention to the achievement of student competencies.

This curriculum refers to the simplification of the 2013 curriculum in special conditions. In this special condition, educational units can choose three curriculum options including: (1) 2013 curriculum; (2) special curriculum; and (3) independent curriculum. The three curriculum options highlighted in this research are special curricula at the elementary school level. In addition, so that the implementation of learning in special conditions can run well, the Ministry of Education and Culture also provides learning modules expected to help the learning process from home, including descriptions of activity-based learning for teachers, students, and parents in facilitating students' learning. during a pandemic or other special conditions.
Based on preliminary studies in the field, it was found that the KKG was carried out in 6 elementary schools in West Sumba. Implemented per grade level. This means that each class teacher gathers or has a KKG in a different room). After the teachers complete the KKG, there is further assistance to each school, guided by the facilitator. In the first mentoring, The facilitator together with the school principal accompanies teachers in making Learning Implementation Plans (RPP), preparing learning aids, and preparing assessment instruments. Next at the second meeting, the teachers carry out learning activities based on the RPP and learning aids that have been prepared on the first day of mentoring. After the learning process ends, the facilitator and the principal guide the teachers to reflect on the learning activities carried out, ending with reinforcement by the principal and facilitator.
Each class is facilitated by two regional facilitators including: the Class I room, the Class II room, and the Class III room. The training system in teacher work groups follows the themes found in the specific curriculum. A number of themes in KKG are focused on one theme that refers to literacy and numeracy. One form of campus implementation is teaching the first generation to implement literacy and numeracy learning using an approach to cooperative learning. Students in a study group (Shabrina, 2022).
Literacy and numeracy are important aspects that must be possessed by every individual and are also one of the prerequisites for life skills in the 21st century (Ibrahim, 2016). Considering the importance of literacy and numeracy, the West Sumba government also applies the curriculum under special conditions at the elementary school level. These efforts are not optimal because they are caused by several factors, including teachers, students, and other tools that can support learning activities.
Effective curriculum implementation requires a conducive work environment which is possible if various variables that influence its success are met. The variables in question include: good classroom management, discipline, effective lesson delivery, supervision, and class size (Wadesango et al., 2016).  The preparation of the upcoming curriculum in the face of the 21st century is important to link between the educational curriculum and technology (Zakariyah et al., 2022).

The importance of this research being carried out during the Covid-19 pandemic is that it can also be useful and as an alternative or anticipatory measure if problems similar to Covid-19 occur in the future. Apart from that, currently teachers still really need a direct training system related to curriculum implementation due to limited technological supporting resources to access online training.
With this policy, students, teachers, and parents must adapt to the new learning system. In the adjustment process, there are several problems, including: boredom experienced by students, unstable networks, students who are difficult to control, and some teachers are not familiar with technology, resulting in ineffective learning activities. Therefore, families are expected to play a more active and intensive role in children's learning. Parents should accompany their children, guide their children to learn online, and are also required to master and be able to operate and use technology, and establish relationships through quality communication with teachers so they can analyze the child's development and/or learning difficulties.
Various studies on curriculum implementation in special conditions have been carried out. Some of the research in question includes: research conducted by (Imam Farih, 2021) "Implementation of Curriculum Policy for Special Conditions of the Covi-19 Pandemic in Islamic Religious Education Learning at SMAN I Bangkinag City.; Research conducted by (Kamaluddin, 2021.) Review of the Emergency Curriculum in Special Conditions. In line with this information, research examining the implementation of the curriculum in special conditions based on teacher working groups based on grade level in elementary schools as carried out in West Sumba has not been found.
Therefore, this research aims to conduct an in-depth study of curriculum implementation in special conditions based on teacher working groups in elementary schools in West Sumba.

RESEARCH METHODS
The type of research used is descriptive qualitative and exploratory which attempts to explain the phenomenon to be studied and attempts to describe more specifically and in depth the research object.
The qualitative descriptive method is a research method based on post-positivism philosophy used to research the condition of natural objects (Sugiyono, 2016). A qualitative approach can be used if you want to see and express a situation or object in its context; find meaning or deep understanding of a problem faced which appears in the form of qualitative data, whether in the form of images, words, or events as well as in natural setting (Yusuf, 2016). 
The type of data collected in this research consisted of oral and written data. Oral data was obtained directly from 6 class teachers and 6 school principals. Meanwhile, written data is data that is available in various print media in the form of books, journals, and other things of a scientific nature. The data sources in this research are primary and secondary data sources. Primary data sources are: class teachers and principals of 6 elementary schools including Wee Tame Elementary School, Loko Ry Elementary School, Mainda Ole Elementary School, Gollu Kalogho Elementary School, Weelalaka Elementary School, and Inpres Puu Boghila Elementary School. Meanwhile, secondary data sources were obtained from various existing sources. Whether in the form of books, journals, or anything else of a scientific nature.
 	The data in this research was collected using several methods, namely observation, interviews, and documentation. For it to work well, the researcher prepared interviews, observation and document study instruments. So that it makes it easier for researchers and is structured in conducting research. Data analysis techniques are carried out (1) data reduction; (2) data presentation; and (3) drawing conclusions (Miles and Huberman, 2014). Data analysis in this research begins by reviewing all data, such as the results of observations, interviews and documentation studies. The data was then analyzed qualitatively and analytically with the main data coverage including the results of observations and interviews.

RESULTS AND DISCUSSION
This research was carried out in Tana Righu District, West Sumba Regency, on 6 elementary schools that implemented a special curriculum during the Covid-19 pandemic and had a training system based on teacher working groups. In implementing the curriculum there is a simplification of basic competencies (KD) and core competencies (KI). Teachers create learning tools guided by a special curriculum, learning is carried out not online, and as an alternative they create gathering points in different places to distribute assignments to students. This training system for class teachers is adapted to class levels where teachers work in groups in different rooms and with assistance from two regional facilitators, including: class I, class II, and class III. By following the themes contained in the special curriculum. The research results show that:
Implementation of Special Curriculum
During the Covid-19 pandemic, many schools and educational institutions implemented emergency curricula to ensure that the learning process could take place and students continued to have their rights as educated students.
The results of an interview with Mr Paulus Pandang, S.Pd., Gr., head of SDN Loko Ry stated that:
Permindikbud number 619/P/2020, regarding curriculum guidelines in special conditions, has been socialized by the education office in collaboration with educational partner institutions, namely: INOVASI Institute. And then, as a school principal, after understanding the contents of these regulations, he also carries out outreach to teachers, students and parents.
 
The results of interviews with class teachers at SDN Loko Ry stated that:
Related to the contents of the Minister of Education and Culture Regulation regarding curriculum guidelines in special conditions, namely: there is a reduction in basic competencies where only essential KDs are raised with the main implementation being literacy and numeracy skills. Learning is carried out with more emphasis on differentiated learning, therefore teachers are expected to carry out diagnostic assessments or assessments before learning to analyze students' ability levels as a basis for providing differentiated learning.
  
In line with the opinion of Mrs. Paulina Tamo Ina, S.Pd., principal of Wee Tame State Elementary School based on the results of an interview on April 11 2023, stated that:

Implementing a special curriculum in schools, teachers prepare lessons and carry out lessons according to the lesson implementation plan which is a follow-up to the activities of the teacher working group. Apart from that, preparing student modules and teacher modules as well as parent guidebooks; as well as other supporting facilities.
 
The results of interviews with class 1, 2 and 3 teachers stated that:
 
The initial step in implementing the curriculum in special conditions is preparing student books, teacher books and parent guidebooks. Carrying out diagnostic assessments. Group students based on their abilities. Prepare learning devices based on student ability levels, as well as appropriate learning aids.
In order to ensure that learning activities can run well, and goals can be achieved, teachers plan learning activities carefully, including: preparing learning tools, student modules, teacher modules, parent guidebooks and also other supporting facilities to support the activities. learning. Then the teachers carry out a diagnostic assessment. Group students based on their abilities. Prepare learning devices based on student ability levels, as well as appropriate learning aids. As well as the importance of understanding for teachers to understand the learning types of students who vary or are not the same. Based on the results of observations, there are students with visual learning types, auditory learning types, and kinesthetic learning types. Understanding students' learning types will have an impact on student learning outcomes. Planning will not be achieved without action. This stage is the action of planning or learning activities carried out by the teacher in the study room. Based on the learning implementation plan which has been designed in such a way that the learning objectives can be achieved. By using learning media that is in accordance with the basic competencies achieved by students. The results of the researcher's observations in learning activities showed that the teachers carried out learning activities in accordance with the learning implementation plan. The school environment is very comfortable, free from disturbances and noise. And the classrooms are suitable for study groups and the ratio per classroom is a maximum of 28 students for elementary schools. Likewise with the atmosphere of activity in the class, the teachers are active in learning and the students are very enthusiastic about learning.

Teacher Working Group Training System
The KKG training system involves all KKG members in all stages. The stages carried out by teachers aim to increase the competence of teachers who are accompanied by regional facilitators. KKG is a place or forum for teachers from each school to collaborate with each other, share experiences and skills in the field of education with the aim of building a collaborative network to strengthen the education system in schools so that students have knowledge and skills.

KKG is carried out at least once a month, based on the class being taught. The current KKG training system is different from the previous KKG training system.
Results of interviews with the principal of SDN Wee Lalaka Mrs. Sori Kadiwano, S.Pd. stated that: "What differentiates the previous KKG training system from the current training system is that the previous KKG teachers were not scheduled well. In the previous KKG, teachers gathered not based on the class they were taking care of, but in general they gathered or at least they gathered based on the grouping of low class teachers and high class teachers. There is no IN-ON system, meaning that after the KKG there is no further assistance at each school. And no reflection activities were carried out"
 
The implementation of the KKG is based on the results of the interview above if it is understood that the previous training system was not carefully planned or systematic. This unsystematicity can cause ineffectiveness in the mentoring system from facilitators to teachers. The teachers were not gathered based on the class they attended and they were gathered based on the grouping of low class teachers and high class teachers. And the follow-up carried out after participating in the KKG training was not carried out at each school. In the context of the teacher working group at the previous KKG, no reflection was carried out. In fact, reflection is an important thing to do because it has the benefit of improving the quality and effectiveness of learning. Every learning experience experienced by the teacher can be used as material for reflection to improve the obstacles found. This experience can be evaluated to find and examine what lessons can be learned to improve the process in learning activities and identify successes and failures.
The teacher working group-based training system cannot be separated from four important components. The four important components include: (1) Planning; (2) implementation; (3) evaluation; and (4) reflection.

Supporting and Inhibiting Factors in Implementing Special Curriculum Based on KKG
 
Implementation of a special curriculum based on teacher working groups has supporting and inhibiting factors. Supporting factors are adequate facilities and infrastructure. Meanwhile, the inhibiting factors are: Limited access to technology, lack of teacher ability, limited resources, lack of family support in supporting students in the learning process and ensuring their children are actively involved will make it difficult to obtain optimal student learning outcomes. And teachers do not provide regular assistance because they are bound by health protocols

DISCUSSION
Based on the results of research conducted on 6 elementary schools in West Sumba, which implemented the curriculum in special conditions, this section will discuss in depth the findings at the research location regarding curriculum implementation in special conditions based on teacher working groups. And also supporting and inhibiting factors in implementing a special curriculum. Which will be presented as follows:

Implementation of curriculum in specialties
The implementation of a special curriculum in 6 elementary schools in Tana Righu based on observations and research results illustrates that the implementation of a special curriculum is an effort to ensure that learning activities run well and students continue to have their right to learn. In the implementation of this curriculum there is a simplification of the 2013 curriculum in special conditions.
Six elementary schools in West Sumba that implement a special curriculum use a curriculum that suits learning needs during the Covid-19 pandemic. By simplifying basic competencies and core competencies, teachers have a role in designing learning tools, including increasing competency through KKG. So the opinion (Mulyasa, 2014) can be accepted that the implementation of learning cannot be separated from the very important role of the teacher because the success of a learning model is very much determined by the teacher. In this regard, a teacher is required to have competence. Well, pedagogical competence, professional competence, personality competence and social competence. In connection with this, improving the quality of education during the Covid-19 pandemic requires implementing the curriculum in special conditions (Kurniyawati & Prastowo, 2021). This means that the curriculum is the spearhead in improving the quality of education and is integrated with technology. Apart from being applied to special conditions such as during the pandemic, this special curriculum can also be used in schools with special needs.
Implementation of a special curriculum includes a number of strategies and alternative learning methods that can be implemented in emergency situations such as distance learning, use of digital learning materials, as well as creative approaches to overcome emergency situations such as lack of facilities or lack of teaching materials. Apart from that, the special curriculum cannot be separated from the previous curriculum and this curriculum is a refinement of the 2013 curriculum. This is done by prioritizing the most essential and relevant materials, as well as choosing the most appropriate learning methods in emergency situations and especially in achieving student competencies. or the essence and objectives of the curriculum specifically involving the use of technology. The implementation of e-learning without providing supporting infrastructure can cause a decline in the basic essence of classical pedagogy, including the interaction between educators and students (Guptaet al., 2022). Online-based learning if linked to Gupata's opinion, what is important to note is the provision of infrastructure for both students and parents so that teachers and students can communicate well.
In the implementation of the special curriculum, there is a reduction in basic competencies where only essential basic competencies are raised with the main emphasis on literacy and numeracy skills. Remembering that literacy and numeracy skills are very important for students to have. This concept is confirmed by research conducted by (Ibrahim, 2016) Literacy and numeracy are important aspects that must be possessed by every individual and are also one of the prerequisites for life skills in the 21st century. Attwel (2006) explains that in the 21st century education is more focused on digitalization is also a necessity so that the role of the curriculum is expected to be a forum for the development process in the world of education. Learning is carried out with more emphasis on differentiated learning, therefore teachers are expected to carry out diagnostic assessments or assessments before learning to analyze students' ability levels as a basis for providing differentiated learning.
Understanding students' abilities, teachers design learning strategies that are in accordance with basic competencies and select materials that suit their abilities and learning needs. The basic concept of differentiated learning can provide opportunities for students to access and explore the material being studied so that students observe, feel for themselves what they sense and ultimately are able to construct their own knowledge in the real world. In line with previous research conducted by (Imam Farih, 2021), research for a thesis that examines the implementation of the curriculum in special conditions of the pandemic with the findings of the results of the study in implementing the curriculum at SMA Negeri 1 Bangkinag Kota is an emergency curriculum by simplifying core competencies and basic competencies in special conditions . Educators make learning plans guided by the emergency curriculum and learning is carried out online. 
From the previous research above, it can be accepted that related to the implementation of a special curriculum in schools, teachers prepare lessons and carry out lessons according to the RPP which is a follow-up to KKG activities. However, this research has unique characteristics. And this uniqueness can be seen in the existence of a teacher working group training system. Apart from that, preparing student modules and teacher modules as well as parent guidebooks; as well as other supporting facilities. As well as carrying out diagnostic assessments. Group students based on their abilities. Prepare learning tools based on students' level of ability, as well as appropriate learning aids, including student worksheets and questions that will be used both for assignments at the end of learning and daily test questions (formative). And from time to time teachers make visits to students' homes at meeting points that have been mutually agreed between teachers, students and parents. The gathering point is intended so that students regularly carry out group study guided/supervised by parents and makes it easier for teachers to distribute worksheets, provide assistance and monitoring.
The results of the researcher's observations in learning activities showed that the teachers carried out learning activities in accordance with the learning implementation plan. With Susana the school environment is very comfortable, free from disturbances and noise. And the classrooms are suitable for study groups and according to the maximum ratio of 28 students / study group. Likewise with the atmosphere of activities in the class, the teacher is active in learning and the students are very enthusiastic about learning. Thus, implementation is a study to analyze the implementation process with the main objective being the implementation process itself to provide feedback on policy implementation and analyze whether the implementation process is in accordance with predetermined plans or standards and also to analyze obstacles and problems that arise in the implementation process.

Teacher working group training system
The KKG training system for 6 elementary schools involves all KKG members at all stages. The stages carried out by teachers aim to increase the competence of teachers who are accompanied by regional facilitators. KKG is a place or forum for teachers in schools to collaborate with each other, share various experiences and skills in the field of education with the aim of building a collaborative network to strengthen the education system in schools so that students have experience and skills. Through KKG, teachers can provide feedback and support to improve the performance and competence of each teacher. This was confirmed by (Mulyana, 2003); and (Uno, et.al.,. 2014). Following the development of teacher professional competence is a form of reflective behavior that is important for teachers to carry out. Teacher professionalism competency development activities are related to the ability to plan design, development, implementation, assessment and improvement and are also needed to carry out blended learning efficiently and effectively. "competence as mastery of a task, skills, attitudes and aspirations needed to support success, this shows that competence includes the tasks, skills, attitudes and aspirations that students must have to be able to carry out learning tasks in accordance with certain types of work".
A lot of training is carried out to improve teacher competency, however the main problem that needs to be considered is still the lack of optimal teacher performance at various levels of education, including at the elementary school level, this is because all the competencies that teachers should have are not yet developed. In this case, teachers should have good competence in the learning process
KKG can also be a medium for developing curriculum, especially during the Covid pandemic, as an alternative for creating effective learning and students still getting their rights in learning. And build learning strategies that are tailored to the needs and conditions of the school. Teacher working groups are held at least once a month. Based on the class attended.
Thus, it is important to establish a new paradigm that is able to guarantee the continuity of quality education and efficient management which can provide wider opportunities for teachers to actualize all the competencies they possess in the learning process. The role of teachers really determines the progress or decline of the quality of education. For this reason, teachers as learning agents are required to be able to plan and implement the learning process as well as possible in order to achieve learning goals.

The difference between the current KKG training system and the previous training system
The difference between the current KKG training system and the previous training system is that in the previous KKG the teachers were not scheduled well. In the previous KKG, teachers gathered not based on the class they were taking care of, but in general they gathered or at least they gathered based on the grouping of low class teachers and high class teachers. There is no systemIN-ON, meaning that after the KKG there is no assistance at each school and no reflection activities. This means that the previous KKG training system was not carefully planned or systematic. This lack of systematicity can cause ineffectiveness in the mentoring system from facilitators to teachers. The teachers don't gather based on the class they teach and they gather based on the grouping of low class teachers and high class teachers. And the follow-up carried out after participating in the KKG training was not carried out at each school.
In the context of teacher working groups in the previous KKG there was no reflection, in fact reflection is an important thing to do because it has the benefit of improving the quality and effectiveness of learning. Every learning experience experienced by the teacher can be used as material for reflection to improve the obstacles found. This experience can be evaluated to find and examine what lessons can be learned to improve the process in learning activities and identify successes and failures. Teacher working group activities are carried out to increase teachers' understanding of the curriculum used in the learning process and the tools needed for teaching in accordance with curriculum demands so that teachers are expected to be able to create learning tools as a guide for implementation in the classroom.

Supporting factors in implementing a special KKG-based curriculum.
 
Supporting factors in implementing the curriculum in special conditions are; (1) there is support from the education office together with education partners through supervisors and regional facilitators. The teachers enthusiastically provide assistance to students; (2) A comfortable school environment, free from disturbances and noise; (3) physical condition and school environment; the physical environment of the school is very good although there are several buildings that need light rehabilitation; (4) the classroom is suitable for study groups and according to the maximum ratio of 28 students / group
Study.
Apart from the supporting factors above, there are other supporting factors, namely: (1) Technology is an important factor in facilitating distance learning. The existence of online learning platforms such as Zoom, Google Classroom, etc. allows students to continue learning from home effectively; (2) Teacher ability, teachers who have the ability to utilize or use technology and adapt learning methods to pandemic conditions will make it easier to implement distance learning. Teachers who are able to create a fun and interactive learning atmosphere can make it easier for students to participate actively in learning; (3) Availability of resources, availability of resources is important in the learning process, such as: textbooks, online learning materials, and others that can help students and teachers in long-distance implementation. Having resource support will help students to access learning materials easily; (4) family support, another important factor is support from the family who can support distance learning. Families can help students organize time to guide and support students in learning, as well as ensuring that students are actively involved in the learning process.

Inhibiting factors in implementing a special KKG-based curriculum
The impact of Covid-19 is so rapid, especially in the education sector, that appropriate efforts are needed so that learning activities take place well. In line with (Chenet al., 2022) “Covid-19 has a significant inhibiting effect on employment acceptance and in the education sector. 
The inhibiting factors in implementing a special curriculum based on teacher working groups are: (1) Not all teachers have computers/laptops. In fact, there are still some teachers who don't have an Android cellphone. Apart from that, there are limited credit packages for accessing learning references on the internet. Difficulty ordering modules from outside the region; (2) Limited access to technology, limited access to technology such as slow internet connections, or internet instability, limited electronic devices, both cellphones and others, are triggers in the distance learning process; (3) Lack of ability to use and utilize technology and the need to adapt learning methods to pandemic conditions will become obstacles in the learning process; (4) Lack of availability of resources such as textbooks, online learning materials, etc. can make it difficult for students and teachers to implement distance learning; (5) Environmental factors, such as noise during learning activities, limited study space, and others can have an impact on students in preparing themselves to study;
(6) Family support, family support is an inhibiting factor. Families who are unable to support students in the learning process and ensure their children are actively involved will make it difficult to obtain optimal student learning outcomes; (6) Teachers are not optimally providing assistance because they are bound by health protocols, namely maintaining distance, staying away from crowds and not having direct contact with other people.
 One solution is to form a gathering point so that teachers often provide group assistance. Meanwhile, for parents or guardians who do not have cell phones, class teachers confirm the assignments given to students.

Differences and similarities in the implementation of special curricula from each school
a. The equation
The implementation of a special curriculum in 6 elementary schools in West Sumba has similarities. The equation in question is both guided by Permindikbud number 619/P/2020, concerning curriculum guidelines in special conditions. Before implementing a special curriculum. There is socialization by the education department in collaboration with educational partner institutions, namely: INOVASI Institute. Furthermore, as a school principal, after understanding the contents of these regulations, he also carries out outreach to teachers, students and parents so that learning activities can take place well.
In relation to the contents of the Minister of Education and Culture Regulation regarding curriculum guidelines in special conditions, there is a reduction in basic competencies and only raising essential basic competencies, with the main emphasis on literacy and numeracy skills. Learning is carried out with more emphasis on differentiated learning, therefore teachers are expected to carry out diagnostic assessments or assessments before learning to analyze students' ability levels as a basis for providing learning.
differentiated.
Apart from that, there is a training system based on class-level teacher working groups (KKG), meaning that each class teacher gathers in a different room facilitated by two regional facilitators (Fasda). including: class I, class II, and class III. The training system in teacher working groups follows the themes contained in the special curriculum. A number of themes in the KKG are focused on themes that refer to literacy and numeracy.
The teacher working group training system in 6 elementary schools in West Sumba has similarities because this training system is guided by regional facilitators in preparing learning tools. Then the teachers are given the opportunity to plan learning activities which include making lesson plans, learning media to student worksheets as well as questions that will be used both for assignments at the end of learning and daily test questions (formative). After the teachers plan learning activities, the actions taken are learning activities carried out in class based on the plans that have been made.

b. Difference
Implementation of a special curriculum for 6 elementary schools in West Sumba, the difference lies in the availability of facilities and infrastructure owned by each school. Based on differences in carrying capacity (facilities and infrastructure)

CONCLUSION
Implementation of a special curriculum in schools, teachers prepare lesson plans, prepare student modules, teacher modules, and parent guidebooks; and also other supporting facilities. Carrying out diagnostic assessments. Group students based on their abilities. Prepare learning devices based on student ability levels.
Apart from that, there is a reduction in basic competencies where only essential KDs are raised with the main emphasis on literacy and numeracy skills. Learning is carried out with more emphasis on differentiated learning. Supporting factors in implementing the curriculum in special conditions are; (1) there is support from the education office together with education partners through supervisors and regional facilitators; (2) A comfortable school environment, free from disturbances and noise; (3) good physical condition and school environment; (4) the classroom is suitable for the study group and according to the maximum ratio of 28 students / study group. The inhibiting factors in implementing a special curriculum based on teacher working groups are: (1) Not all teachers have computers/laptops or cellphones. (2) Limited access to technology; (3) Lack of ability to use and utilize technology; (4) Lack of availability of resources; (5) Environmental factors; (6) Family support; (6) Teachers do not provide optimal assistance because they are bound by health protocols.
Despite the advantages of this research, of course there are obstacles in the process of collecting data in the midst of busy schedules so that the author does not explain the relationship between the special curriculum and the independent curriculum. Therefore, we are expected to carry out further research on KKG based on grade levels and the independent curriculum.
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